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I. Introduction

1. The importance of this study

Post-industrial society is purpose to be qualitative, open, and cooperative society. Following the

movement of modern society, there is a need of reorganizing and restructuring of school education

according to the trend of social paradigm.  Regarding this, Kim (2004) has reported that the

standardization of education, its universality, and teacher, as a provider, centered education have been

changing to focus on supporting student, respecting individual differences, and receivers of the

educational services.  Especially, there is a significant paradigm revolution in special education that the

quantitative concept of special education, focusing on the amount of receiving time of education has

changed to consider the quality of education. It can be explained with ‘Individuals with Disabilities

Education Act (IDEA)’ of the United States which clarity that the purpose of special education is not only

for giving education but also for providing successful transition from a child to an adult.
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The successful transition from school to society could be influenced by a great number of factors but

the most importance effect may come from the quality of teachers.  A considerable difference of revised

IDEA (2004) is that it has suggested some strict regulations in order to make highly qualified teachers.

With the provision, it cannot be difficult to say that the ability of teachers is the most important factor to

maximize the effectiveness of education. Transition education is a professional work which can only be

carried out by teachers who is qualified. Therefore, the ability and competency of transition education

teachers could be the most important part for successfulness of it.  The meaning of a qualified teacher

for transition education refers to a teacher who has enough knowledge and skills on transition in order to

effectively provide transitional services. According to Schmidt et al(1997), in order to have successful

transition education programs, there must be a full understanding of the teachers on the needs of the

students, the nature of occupational fields, and the specific and professional knowledge for transition

education.

However, there is a very limited understanding and a lack of criteria for the qualification of transition

education teachers.  Therefore, fore and most, there must be a national level of developing criteria for

the qualification of transition education teachers for obtaining professional transition education teachers

and improving teacher education levels.

Hence, this study tries to find out the level of recognition of transition education teachers in special

school for mentally retarded (MR) children and expand general understanding on the transition education.

Moreover, this study finally considers developing the criteria for the teacher competency in Korea.  The

criteria will be developed based on the analysis of the level of recognition of transition education teachers

on the teacher competency and the opinions of professional transition education teachers. The criteria can

be used for training transition education teachers and developing their professions.
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1. Purpose of this Study

There are two purposes of this study and each of it has two questions.

First aim of this study is to find out the level of the recognition of transition education teachers on the

teacher competencies.

1)  To see the level of the recognition of transition education teachers on the teacher

competency.

2)  To find out the different levels of the recognition of transition education teacher in special

schools for children with MR according to one’s personal background.

Second aim of this study is to find out the influential factors on the teacher competency of transition

education teachers in special schools for children with MR and develop the criteria for it in Korea.

1) To find out the influential factors on the teacher competency of transition education

teachers in special schools for children with MR.

2) To suggest the criteria for the teacher competency of transition education teachers in

special schools for children with MR in Korea.

3. Used Terms

1) Transition education teacher

Transition education teacher refers to whom works in continue education, occupational service,

independent living and/or social involvement of pupils with special needs.  The teachers also supply the
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total educational services in order to transit pupils with special needs from school to society or to the next

stages.

2) The teacher competency

The teacher competency refers to the total ability of teachers in general knowledge, teaching skills,

attitude and behavior towards pupils, the effective procedure of working, working ability, and theoretical

background of knowledge.  The competency in this study will be based on 8 variables which include 42

items (19 kinds of knowledge and 23 kinds of skills) from CEC(2003).  Moreover, the appropriate

variables and items for studying the teacher competency will be obtained through the survey with Delphi

method.

3) The level of recognition

The level of recognition will be consisted with two parts; the importance and the performance.  The

importance refers to the level of recognition on the importance of the teacher competency without

teaching activities in education fields.  The performance refers to the subjective level of recognition in

the actual transition education works of oneself.

Ⅱ . Research Method

As mentioned before, this study purposes to see and analyze the level of recognition of transition

education teachers in special schools for children with MR on the teacher competency and develop the

criteria for the teacher competency in Korea. In order to find out the level of teachers on the teacher

competency, a Delphi survey was conducted.  A committee was arranged with professional transition
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education teachers for gathering the opinions of profession on it.  The participants, research instrument,

and data analysis are as follows.

1. Recruiting participants

First of all, to find out the level of the importance and performance of transition education teachers in

special school for children with MR, 88 special schools for children with MR out of 143 special schools

(The ministry of Korean Education, 2006) were selected. 420 occupation or transition education teachers

were participated.  420 questionnaires were posted and 363 were collected. Each participant responses

were looked at carefully to screen for markedly inconsistent responses. The resulting discards made up 9

out of 363 and eventually the number of selected participants was 354. The participants were described in

the Table II-1.

<Table II.1> Participants

partition numbers %

below 5years 136 38.4

over 5years ~ below 10years 94 26.6
Duration of

teaching career
over 10years 124 35.0

middle school 86 24.3

high school 158 44.6Level of grade

post high-school class 110 31.1

male 106 29.9
Gender

female 248 70.1

vocational teachers 62 17.5

special educators 262 74.0

general educators 20 5.7

Teachers’

license

plural license 10 2.8
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(vocation+special education)

Second, o obtain more specific and descriptive criteria for the teacher competency from the teachers in

special schools for children with MR, a Delphi survey on the level of recognition of transition education

teachers was conducted twice.  A committee member for the survey has to be satisfied one of the

following conditions.

1)  A professor who has degree in mental retardation and teach transition education

subject in university.

2)  A Ph.D. who has degree in mental retardation and wrote Ph.D. thesis in transition

education.

3)  A person who completes the course works for doctoral course and publishes works

in transition education.

Eventually, 9 committee members who is satisfied one of three suggested conditions were arranged.

2. Research Instrument

Firstly, in order to study the level of recognition on the importance and performance of transition

teachers in special schools for children with MR, the list from the Council for Exceptional Children

(CEC) on the Knowledge and Skill Base for Special Education Transition Specialists in the United States

was used.  The variables which are needed for transition education teachers were as follows;

①‘foundation’, ②‘learners’ development and features’ ③‘instructional planning’, ④‘learning

environment and social interaction’, ⑤‘instructional strategies’, ⑥‘evaluation’, ⑦, ‘profession and
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ethnical practice’, and ⑧‘collaboration’.  8 variables suggested above include 42 items (19 items about

knowledge and 23 items about skills)

Before carrying out the main study, a pilot study was conducted with 5 teachers from special schools in

order to see the contents validity of the questionnaire and the time consuming. As results of the pilot

study, some issues were raised regarding the terms used.  Therefore, some terms have been changed and

additional explanations were added. Between 12-16 minutes were taken for completing the

questionnaire.  The variables and items of the questionnaire were described in Table II-2.

<Table Ⅱ .2> Domains and Contents of Questionnaire

Domains Sub-domains Contents numbers

Basic
Respondents’

background

∘duration of teaching career

∘level of grade

∘gender

∘teachers’license

1

1

1

1

Competencies Areas

∘foundations

∘development and characteristics of

learners

∘instructional strategies

∘learning environment and social

interaction

∘instructional planning

∘assessment

∘professional and ethnical practices

∘collaboration

5

1

4

3

7

6

5

11

Total 46

Secondly, in order to construct the teacher competency of transition education teachers in special

schools for children with MR, a committee was arranged and surveys were conducted twice with them.
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The questionnaire for the first Delphi survey was integrated 5 variables which included 40 items from

CEC according to the teacher competency of transition education teachers in special schools for children

with MR.  Through the first survey, the validity and importance of the teacher competency was studies.

For the validity test the signs for ○ and × were used and for the importance test, Likert scale was adopted

as follows; 1. ‘not important at all’, 2. ‘not important’, 3. ‘average’, 4. ‘important’, 5. ‘very important’.

Moreover, some open-ended questions were included for gathering more opinions on the variables and

items.

The questions were revised in light of the feedback provided by the participants.  The modified

questionnaire contained 3 variables and 48 items. Likert scale was adopted and some open-ended

questions were included again.

3. Data analysis

1) Scales

 For both, the importance and performance, Likert scale was adopted.  The response choices for the

importance were as follows; 1. ‘not important at all’, 2. ‘not important’, 3. ‘average’, 4. ‘important’, 5.

‘very important’.  The response choices for the performance were as follows; 1. ‘very low’, 2. ‘low’, 3.

‘average’, 4. ‘high’, 5. ‘very high’.  The more point means higher recognition and performance of

teachers and the less point indicates lower recognition and performance of teachers.

2)  Statistical analysis

The results from the questionnaire were statistically analyzed with SPSS 10.0 version.
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Firstly, the major descriptive statistics were means (M) and standard deviations (SD) of each variables

and items on the level of recognition in the importance and the performance of the transition education

teachers of special school for children with MR.

In order to investigate differences of gender, t-test was used.  To see the differences according to the

duration of working experiences and school types, ANOVA was used.

Secondly, to find out the influential factors on the teacher competency of transition education teachers

in special school for children with MR, Principal Component Analysis as an Exploratory Factor Analysis

was carried out.  To simplify the structure of the factors, Varimax rotation analysis was carried out.

Thirdly, to suggest the criteria for the teacher competency of transition education teachers in special

school for children with MR in Korea, mean, standard deviation, maximum value, minimum, and Content

Validity Ratio (CVR) were calculated.

Ⅲ . Research Results

The results of this study are presented according to the aims of it.

1.  The level of recognition of transition education teachers on the teacher

competency

General level of recognition of transition education teachers on the teacher competency and its

importance and performance according to teachers’ personal background was studied and differences

between the importance and the performance was examined.
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1) General level of recognition on the teacher competence

The general level of recognition of transition education teachers on the teacher competency and its

importance and performance was analyzed according to 8 variables which are ‘foundations’ ‘development

and characteristics of learners’ ‘instructional strategies’ ‘learning environment and social interactions’

‘instructional planning’ ‘assessment’ ‘professional and ethical practice’ ‘collaboration’.

(1) The level of recognition on the importance

Table III-1 suggests the mean and SD of each variable and item relates to the level of recognition of the

teacher competencies of transition education teachers in special schools for children with MR. The mean

of the importance recognition is 4.08 and the results suggest that most teachers highly recognize the 8

variables and 42 items on the teacher competency.

Among the variables, teachers recognize ‘learning environment and social interactions’  most highly,

and ‘development and characteristics of learners’, ‘instructional planning’, ‘assessment’, ‘instructional

strategies’, ‘collaboration’, ‘professional and ethnical practice’, ‘foundation’, were recognized

respectively.

About individual items, the most highly recognized item was the importance of job seeking and job

retention skills indentified by employers as essential for successful employment. Following that

procedures and requirements for referring individuals to community service agencies, identifying and

facilitating modifications within work and community environment, match skills and interests of the

individuals to skills and demands required by vocational and postschool settings, school and postschool

services available to specific populations of individuals with exceptional learning needs, are indicated

respectively. However, the lowest recognition among the items was history of national transition

initiatives.
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Regarding the ‘instructional strategies’, 4 items of the teacher competencies were highly recognized as

an important part of the teacher competencies and the most highly recognized item was methods for

providing community-based education for individuals with exceptional learning needs.

Concerning the ‘learning environments and social interaction’, the school and postschool services

available to specific populations of individuals with exceptional learning needs were the most highly

recognized item, and all of the 3 items in learning environments and social interactions were highly

recognized.

Among the ‘instructional planning’ 7 items of the teacher competencies were highly recognized as an

important part of the teacher competencies and the most highly recognized item  was  job seeking and

job retention skills identified by employers as essential for successful employment.

Regarding the ‘assessment’, the most highly recognized item was match skills and interests of the

individuals to skills and demands required by vocational and postschool settings, 6 items of the teacher

competencies were highly recognized as an important part of the teacher competencies.

As for ‘professional and ethical practice’, the most highly recognized item was showing positive regard

for the capacity and operating constraints of community organizations involved in transition services.

And 5 items of teacher competencies were highly recognized as an important part of the teacher

competencies.

Regarding the ‘collaboration’, 11 items of teacher competencies were highly recognized as an

important part of the teacher competencies, the most highly recognized item was assuring individual,

family, and agency participation in transition planning and implementation.

Summarization of the level of recognition of transition education teachers on the importance of the

teacher competency is as follows:
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The mean of the importance recognition was 4.08 and it indicates more than 4 points which is

‘important’. This result suggests that most of the teachers highly recognized the importance of 8

variables and 42 items from international standardization of the teacher competency. ‘learning

environments and social interactions’ was the most highly recognized variables, and ‘development and

characteristics of learners’, ‘instructional planning’, ‘assessment’, ‘instructional strategies’,

‘collaboration’, ‘professional and ethnical practice’, ‘foundation’, were recognized respectively.

Regarding the individual items, the most highly recognized item was the importance of finding out job

and continuous skills for it. Following that procedures and requirements for referring individuals to

community service agencies, identifying and facilitating modifications within work and community

environment, match skills and interests of the individuals to skills and demands required by vocational

and postschool settings, school and postschool services available to specific populations of individuals

with exceptional learning needs, were indicated respectively.  However, the lowest recognition among

the items was history of national transition initiatives.

(2) The level of recognition on the performance

Table III-1 suggests the mean and SD of each variable and item relates to the level of recognition on

the performance of the competencies for transition education teachers in special schools for children with

MR. The mean of the performance recognition is 2.86 and results show that most teachers lowly

recognize than results of importance recognition.

About individual items, the most highly recognized items were the performance of ensuring the

inclusion of transition-related goals in the educational program plan. However, the lowest performance

recognition among items was history of national transition initiatives.
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Among the variables, teachers recognize “instructional planning” the most highly, and next,

“development and characteristics of learners”, “learning environment and social interactions”,

“assessment”, “instructional strategies”, “foundations”, “collaboration”, “professional and ethnical

practices” were recognized respectively.

About individual items, the most highly recognized item was the importance of ensuring the inclusion

of transition-related goals in the educational program plan. Next, developing postschool goals and

objectives, using interests and preferences of the individual, identifying outcomes and instructional

<Table Ⅲ .1> The level of recognition of the teacher competencies of transition education

teachers in special schools for children with MR

importance Performance
Teachers’ competencies for transition education

M(SD) M(SD)
t

Foundations 3.91(.78) 2.71(.83) 25.15***

1. Theoretical and applied models of transition 3.92(.71) 2.76(.76) 20.87***

2. Transition-related laws and policies 3.88(.81) 2.67(.81) 19.96***

3. History of national transition initiatives 3.17(.88) 2.41(.86) 11.65***

4. Research on relationships between individual outcomes

and transition practices
4.20(.77) 2.88(.83) 21.85***

5. Procedures and requirements for referring individuals to

community service agencies
4.38(.74) 2.86(.93) 23.94***

Development and Characteristics of Learners 4.16(.71) 2.95(.96) 18.91***

6. None specified for this set of advanced standards 4.16(.71) 2.95(.96) 18.91***

Instructional Strategies 4.08(.75) 2.84(.90) 23.80***

7. Methods for providing community-based education for

individuals with exceptional learning needs
4.27(.73) 3.01(.95) 19.80***

8. Methods for linking academic content to transition goals 3.82(.77) 2.86(.87) 15.46***

9. Strategies for involving families and individuals with

exceptional learning needs in transition planning and

evaluation

4.22(.72) 2.81(.97) 21.92***

10. Arrange and evaluate instructional activities in relation

to postschool goals
4.01(.78) 2.71(.82) 21.62***
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Learning Environment and Social Interactions 4.25(.65) 2.86(.88) 27.63***

11. School and postschool services available to specific

populations of individuals with exceptional learning needs
4.27(.60) 2.94(.82) 24.49***

12. Identify and facilitate modifications within work and

community environments
4.34(.66) 2.91(.92) 23.83***

13. Use support systems to facilitate self-advocacy in

transition planning
4.16(.71) 2.73(.90) 23.28***

Instructional Planning 4.12(.74) 2.96(.87) 23.83***

14. Job seeking and job retention skills identified by

employers as essential for successful employment
4.40(.68) 2.92(.90) 24.61***

15. Vocational education methods, models and curricula 4.03(.82) 2.85(.80) 19.32***

16. Range of postschool options within specific outcome

areas
3.98(.75) 2.92(.81) 18.08***

17. Identify outcomes and instructional options specific to

the community and the individual
4.21(.72) 3.05(.91) 18.77***

18. Arrange and evaluate instructional activities in relation

to postschool goals
3.97(.74) 2.81(.83) 19.64***

19. Ensure the inclusion of transition-related goals in the

educational program plan
4.05(.79) 3.10(.95) 14.35***

20. Develop postschool goals and objectives, using interests

and preferences of the individual
4.20(.73) 3.09(.89) 18.21***

Assessment 4.08(.71) 2.84(.87) 25.41***

21. Formal and informal approaches for identifying

students’ and preferences related to educational experiences

ad postschool goals

4.09(.65) 3.05(.78) 19.35***

22. Match skills and interests of the individuals to skills and

demands required by vocational and postschool settings
4.28(.63) 3.01(.89) 22.08***

23. Interpret results of career and vocational assessment for

individuals, families, and professionals
4.04(.76) 2.79(.85) 20.73***

24. Use a variety of formal and informal career, transition,

and vocational assessment procedures
3.92(.76) 2.72(.95) 18.62***

25. Evaluate and modify transition goals on an ongoing

basis
4.08(.71) 2.81(.91) 20.83***

26. Assess and develop natural support systems to facilitate

transition to postschool environments
4.07(.78) 2.67(.85) 22.84***

Professional and Ethnical Practices 4.02(.74) 2.65(.89) 26.21***

27. Scope and role of transition specialist 3.86(.75) 2.66(.86) 19.85***
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28. Scope and role of agency personnel related to transition

services
4.00(.76) 2.71(.85) 21.29***

29. Organizations and publications relevant to the field of

transition
4.07(.76) 2.65(.88) 22.94***

30. Show positive regard for the capacity and operating

constraints of community organizations involved in

transition services

4.18(.70) 2.66(.97) 23.88***

31. Participate in activities of professional organizations in

the field of transition
4.02(.73) 2.58(.89) 23.45***

Collaboration 4.04(.75) 2.66(.89) 26.91***

32. Methods to increase transition service delivery through

interagency agreements and collaborative funding
4.10(.75) 2.70(.87) 22.93***

33. Transition planning strategies that facilitate input from

team members
4.02(.72) 2.68(.85) 22.73***

34. Design and use procedures to evaluate and improve

transition education and services in collaboration with team

members

3.89(.80) 2.54(.91) 20.94***

35. Provide information to families about transition

education, services, support networks and postschool

options

4.15(.76) 2.88(.92) 20.04***

36. Involve team members in establishing transition policy 4.06(.78) 2.63(.87) 22.85***

37. Provide transition-focused technical assistance and

professional development in collaboration with team

members

4.07(.73) 2.54(.93) 24.33***

38. Collaborate with transition-focused agencies 4.16(.73) 2.61(.91) 25.05***

39. Develop interagency strategies to collect, share, and use

student assessment data
3.98(.78) 2.59(.87) 22.44***

40. Use strategies for resolving differences in collaborative

relationships and interagency agreements
3.93(.79) 2.60(.86) 21.39***

41. Assist teachers to identify educational program

planning team members
3.92(.77) 2.70(.93) 19.06***

42. Assure individual, family, and agency participation in

transition planning and implementation
4.23(.70) 2.80(.94) 22.95***

Total 4.08(.72) 2.81(.88) 29.93***

***p<.001
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options specific to the community and the individual, formal and informal approaches for identifying

students’ interests and preferences related to educational experiences and postschool goals, matching

skills and instructs of the individuals to skills and demands required by vocational and postschool settings

are indicated in order. While, the lowest recognition among the items was history of national transition

initiatives.

Regarding the ‘instructional strategies’, methods for providing community-based education for

individuals with exceptional learning needs were the most highly recognized, arranging and evaluating

instructional activities in relation to postschool goals was low than total mean of performance part of

teacher competencies.

Concerning the ‘learning environments and social interaction’, school and postschool services available

to specific populations of individuals with exceptional learning needs was the most highly recognized

item, while using support systems to facilitate self-advocacy in transition planning was low than total

mean of performance part of teacher competencies.

Among the ‘instructional planning’, ensuring the inclusion of transition-related goals in the educational

program plan was the most highly recognized item.

Regarding the ‘assessment’,  the formal and informal approaches for identifying students’ interests

and preferences related to educational experiences and postschool goals was the most highly recognized

item.

As for ‘professional and ethical practice’, this item out of 8 items of teacher competencies were the

lower recognized as an performance part of the teacher competencies. Organizations and publications

relevant to the field of transition was the most lower recognized item. In ‘professional and ethical

practice’ a total 5 items were lowed than total mean of performance part of teacher competencies.
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Regarding the ‘collaboration’, providing information to families about transition education, services,

support networks and postschool options was the most highly recognized item as performance part of

teacher competencies, while 10 items of collaboration were lowed than total mean of performance part of

teacher competencies.

(3) The difference of recognition level on degree of the importance and the performance

The difference of recognition level on the degree of the importance and the performance about

transition teachers’ competencies in special schools for the mentally retarded is on <table Ⅲ -1>.  As can

be seen from table III-1, degree of the total importance (M=4.08, SD=.59) is higher than that of the

performance (significant difference on the level .1%).  Moreover,  degree of the importance for 8

domains including learning foundations, development and characteristics of learner, instructional

strategies, learning environment and social interactions, instructional planning, assessment, professional

ethnical practices, is also higher than that of the performance (significant difference on the level .1%).

The findings show that although, the transition education teachers have low competencies in fact, they

still believe that transition education teachers should have high competencies.

2) The level of cognition on transition teachers’ competencies according to the

teacher’ background variables

The followings are level of recognition on the degree of the importance and the performance which is

classified by the teachers’ background in special schools for children with mental retardation.



18

(1) The level of recognition on the degree of the importance by the teachers’ background

variables

Table Ⅲ .3 show (see appendix) the level of recognition on the degree of the importance and the

performance which is classified by the teachers’ background in special schools for the retarded. The

results are classified within 8 factors and the compared independent variables are gender, duration of

teaching career (over 5~ over 10 years, below 5 years, over 10 years), level of grade (post-schools, high

school, middle school), kind of teachers’ licenses (vocational license, special education license, plural

license for the vocation and special education, and general education license), the foundations domains

has not a statistically significant difference. In the domains of the development and characteristics of

learners, female teachers have a higher level of recognition on the degree from that of male teachers do

(significant difference on the level .5%). However, there is no significant difference on the variables of a

teaching career, a level of gender, and a teachers’ license.

In the domains of the instructional strategies, female teachers have a higher level of recognition on the

degree of the importance than that of male teachers and there is a statistically significant difference on the

level .1%. In the variable of a teaching career, there are less than 5 years, over 5~ under 10 years, and

over 10 years in order (significant difference on the level .5%). In the variable of a teachers’ license, there

are vocational license, special education license, plural license for the vocation and special education, and

general education license in order (significant difference on the level .5%).



19

In the domain of learning environment and social interactions, female teachers have a higher level of

recognition on the degree of the importance than male teachers do (significant difference on the

level .5%). In the variables of a teaching career, in a level of gender, a teachers’ license, there is no

statistically significant difference.

There is no significant gender and teacher license differences on instructional planning, assessment and

professional and ethnical practices. However regarding collaboration, teachers have a higher level of

recognition compare to that of male teachers (significant difference on the level .5%).  In the variables of

a teaching career, level of grade, teachers’ license, there is no statistically significant difference on the

level .5%.

(2) The level of recognition on degree of performance according to teachers’ background

variables

Table Ⅲ. 4 (see appendix) shows the level of recognition on the degree of the performance which is

classified by teachers’ background in special schools for the retarded. The followings are the results

which are classified in 8 factors.  In the domains of foundations, regarding the duration of teaching

career, the response choices were as follows: over 5~ over 10 years, below 5 years, over 10 years. There

is a statistically significant difference on the level .5%. In the variables of teachers’ license, there are

plural license for the vocation and special education, vocational education, special education, general

education license in order. There is a statistically significant difference on the level .5%, but in variables

of level of gender and level of grade, there is no statistically significant difference.

There is a significant teaching license difference on ‘the development and characteristics of learners’

(significant difference on the level .1%).  However, there is no gender, teaching career, and level of

grade on those variables.   There also is a significant grade (post-schools, high school, middle school)
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differences on ‘instructional strategies’ (significant difference on the level .1%) whereas no significant

differences of gender and duration of teaching career.

A significant difference of grade on ‘learning environment and social interactions’ is reported

(significant difference on the level 1%). However, in variables of level of gender, teaching career,

teaching license, there is no statistically significant difference. There also is a significant difference of

the duration of teaching career on ‘instructional planning’ (significant difference on the level of .5%).

There is a significant grade and kind of teacher license difference on ‘assessment’ (the former is

significant difference on the level of .1% and the latter is .5%) whereas no significant difference were

reported by gender and duration of teaching career.

A significant difference of grade and teaching license on ‘professional and ethnical practices’ is

reported (the former is significant difference level of .1% and latter is .5%).  However, no significant

gender and duration of career differences were reported on the same variable.

A significant difference of grade on ‘collaboration’ is reported (significant difference on level of .1% ).

However, no significant gender and duration of career differences were reported on the same variable.

2. Standards of teachers’ competencies for transition education

1) Factor analysis on teachers’ competencies for transition education

To present Korean standards on teachers’ competencies required to transition education teachers, this

study was conducted exploratory factor analysis based on level of cognition of teachers’ competencies

required for transition education in special schools for the retarded in order to extract the factors.
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As seen in table Ⅲ. 5, to determine factor number for factor extraction, after we produced explanation

variation, we could extracted 5 factors. Competencies variation explained by 5 factors was 61.01%, it was

proved superiorly. As part of 5 factors, factors loading value .4 was a standard for eligibility of each items.

In case factor loading value less than .4, that items were deleted. As a result, deleted items were total 2,

That is, there were 1 item in domain of instructional strategies and 1 item in domain of assessment. After

deleted items, it was consisted of 5 factors including 40 items. Table Ⅲ-5 was shown it.

<TableⅢ-5> Factor analysis on competency

factors
No Items

Ⅰ Ⅱ Ⅲ Ⅳ Ⅴ

32
Methods to increase transition service delivery through

interagency agreements and collaborative funding
.64

33
Transition planning strategies that facilitate input from

team members
.67

34

Design and use procedures to evaluate and improve

transition education and services in collaboration with

team members

.71

35
Provide information to families about transition education,

services, support networks and postschool options
.54

36 Involve team members in establishing transition policy .76

37

Provide transition-focused technical assistance and

professional development in collaboration with team

members

.68

38 Collaborate with transition-focused agencies .67

39
Develop interagency strategies to collect, share, and use

student assessment data
.67

40
Use strategies for resolving differences in collaborative

relationships and interagency agreements
.64

41
Assist teachers to identify educational program planning

team members
.68

42
Assure individual, family, and agency participation in

transition planning and implementation
.52

14
Job seeking and job retention skills identified by

employers as essential for successful employment
.57

15 Vocational education methods, models and curricula .52
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16 Range of postschool options within specific outcome areas .64

17
Identify outcomes and instructional options specific to the

community and the individual
.59

18
Arrange and evaluate instructional activities in relation to

postschool goals
.58

19
Ensure the inclusion of transition-related goals in the

educational program plan
.58

20
Develop postschool goals and objectives, using interests

and preferences of the individual
.71

22
Match skills and interests of the individuals to skills and

demands required by vocational and postschool settings
.55

25 Evaluate and modify transition goals on an ongoing basis .45

26
Assess and develop natural support systems to facilitate

transition to postschool environments
.45

6 None specified for this set of advanced standards .56

7
Methods for providing community-based education for

individuals with exceptional learning needs
.55

9

Strategies for involving families and individuals with

exceptional learning needs in transition planning and

evaluation

.67

10
Arrange and evaluate instructional activities in relation to

postschool goals
.58

11
School and postschool services available to specific

populations of individuals with exceptional learning needs
.63

12
Identify and facilitate modifications within work and

community environments
.69

13
Use support systems to facilitate self-advocacy in

transition planning
.43

27 Scope and role of transition specialist .72

28
Scope and role of agency personnel related to transition

services
.67

29
Organizations and publications relevant to the field of

transition
.73

30

Show positive regard for the capacity and operating

constraints of community organizations involved in

transition services

.57

31
Participate in activities of professional organizations in the

field of transition
.69

1 Theoretical and applied models of transition .61

2 Transition-related laws and policies .69
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3 History of national transition initiatives .68

4
Research on relationships between individual outcomes

and transition practices
.61

5
Procedures and requirements for referring individuals to

community service agencies
.49

23
Interpret results of career and vocational assessment for

individuals, families, and professionals
.46

24
Use a variety of formal and informal career, transition, and

vocational assessment procedures
.48

G value 18.94 2.53 1.56 1.39 1.19

Explanation variables 45.10 6.03 3.71 3.33 2.84

cumulative variables 45.10 51.13 54.85 58.18 61.01

Factor 1 refers to a set of activities in maintenance to collaborative relationship with active and

professional relationship among parents and transition agency in community for teachers to achieve

transitional goals. Therefore, Factor 1 related to collaboration. It is consisted of 11 items of competencies.

Factor 2 refers to competencies in related to instructional activities fitting to learners’ characteristics

and educational needs. Therefore, Factor 2 related to teaching domains. It is consisted of 10 items of

competencies.

Factor 3 refers to competencies in related to assessment activities setting up instructional strategies and

developing instruction in consideration with learning environment of learners. Therefore, Factor 3 related

to instruction domains. It is consisted of 7 items of competencies.

Factor 4 refers to competencies in related to knowledge and skills required to transition education

educators including collecting to information related transition. Therefore, Factor 4 related to professional

domains. It is consisted of 5 items of competencies.

Factor 5 refers to competencies in related to basic teachers’ role and instructional abilities required to

transition education educators. Therefore, Factor 5 related to foundations. It is consisted of 7 items of

competencies.
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Exploratory factor analysis is shown that Factor 1 is collaboration, Factor 2 is teaching, Factor 3 is

instruction, Factor 4 is professionals, and Factor 5 is foundations. In summary, the domains of teachers’

competencies for transition education were consisted of 5 domains (including collaboration, teaching,

instruction, professionals, and foundations) and 40 items.

2) Developing Korean standards on teachers’ competencies for transition

education

In order to construct the teacher competency of transition education teachers in special schools for

children with MR, a committee was arranged and surveys were conducted twice with their efforts.

The questionnaire for the first Delphi survey was integrated 5 variables, including 40 items from CEC

according to the teacher competency of transition education teachers in special schools for children with

MR. Through the first survey, the validity and importance of the teacher competency were studied. For

the validity test the signs for ○ and × were used and for the importance test, Likert scale was adopted.

Moreover, some open-ended questions were included for gathering more opinions on the variables and

items.

The questions were revised in light of the feedback provided by the participants.  The modified

questionnaire contained 3 variables and 48 items. Likert scale was adopted and some open-ended

questions were included again.

(1) 1th Delphi Survey
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Concerning 1th Delphi Survey results, in results of cognition of importance of 5 domains on teachers’

competencies for transition education, collaboration has a high level of cognition, next, was teaching,

instruction, foundations, and professionals in order. Table Ⅲ.6 shown specific contents.

<TableⅢ.6> 1th Delphi Survey Results on Validity and Importance of Competencies

Degree of importancePartition

Domains
validity(%) CVR

Minimum Maximum M SD

Collaboration .90 .80 3.5 4.8 4.09 .55

Teaching .93 .85 2.9 4.7 3.81 .69

Instruction 1.00 1.00 3.3 4.9 4.00 .65

Professional .90 .80 2.0 5.0 3.75 1.12

Foundations .95 .89 2.1 4.6 3.80 .81

Total average: validity=.93, CVR=.87, M=3.89, SD=.76

(2) 2nd Delphi Survey

The questions were revised in light of the feedback provided by the participants.  The modified

questionnaire contained 3 variables and 48 items. Likert scale was adopted and some open-ended

questions were included again. Table Ⅲ.7 shows the specific contents.

<TableⅢ.7> 2th Delphi Survey Results on Validity and Importance of Competencies

Validity Degree of importancepartition

domains M SD M SD

Foundations 4.11 .57 4.08 .74

Instructional strategies 4.12 .46 4.16 .51

Collaboration 3.90 .52 4.39 .43

As table Ⅲ.7 shows, in the level of cognition of degree of importance on 3 domains of teachers’

competencies for transition education, total mean was 4.21, in level of cognition of degree of validity,

total mean was 4.04. it is so high. In priority of degree of importance, collaboration for transition domains,
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4.39 were highly recognized, following that instructional strategies for transition, foundations for

transition are indicated in order.

Based upon the level of cognition of degree of importance on competencies of transition education

specialist and teachers for children with mental retardation, Korean standards in competencies of

transition education teachers for children with mental retardation are as table Ⅲ .8.

<Table Ⅲ.8> Korean standards in competencies of transition education teachers for

children with MR

Foundations

Knowledge 1 Theoretical and applied models of transition

2 Vocational education methods, models and curricula

3 Range of postschool options within specific outcome areas

4 Transition-related laws and policies

5 History of national transition initiatives

6 Organizations and publications relevant to the field of transition

7 Planning for transition begins before the students reaches the age 14

Skills 1
Follow-up data on the post-school outcomes of former special education students are

collected

2
The student is noticed of vocational options, opportunities and support services before

reaching the age of 16

3
Use a variety of formal and informal career, transition, and vocational

assessment procedures

Instructional strategies

Knowledge 1
Match skills and interests of the individuals to skills and demands required by

vocational and postschool settings

2
Strategies for involving families and individuals with exceptional learning needs

in transition planning and evaluation

3 Methods for linking academic content to transition goals

4
School and postschool services available to specific populations of individuals

with exceptional learning needs

5
Job placement services are available in the school for students with disabilities, prior to

and following completion of vocational education course

6 School provide career education curriculum

7
Methods for providing community-based education for individuals with

exceptional learning needs

8 Vocational and academic curricula are integrated

9 School provide social skills training

skills 1 Job seeking and job retention skills identified by employers as essential for
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successful employment

2
Identify outcomes and instructional options specific to the community and the

individual

3 Arrange and evaluate instructional activities in relation to postschool goals

4 Ensure the inclusion of transition-related goals in the educational program plan

5
Develop postschool goals and objectives, using interests and preferences of the

individual

6 Evaluate and modify transition goals on an ongoing basis

7
Assess and develop natural support systems to facilitate transition to postschool

environments

8 Instructional support services are available

9 Methods for linking academic content to transition goals

10 Identify and facilitate modifications within work and community environments

11 Use support systems to facilitate self-advocacy in transition planning

Collaboration

Knowledge 1 Scope and role of transition specialist

2 Scope and role of agency personnel related to transition services

3
Show positive regard for the capacity and operating constraints of community

organizations involved in transition services

4 Lines of communication between the schools and agencies have been developed

5
Agreement state the role and responsibilities of both the schools and the community

agencies

6
Methods to increase transition service delivery through interagency agreements

and collaborative funding

7 Transition planning strategies that facilitate input from team members

8 Parents receive training to prepare them for the transition of their child

Skills 1
There is a written agreement to coordinate service between the schools and human

service agencies

2
Design and use procedures to evaluate and improve transition education and

services in collaboration with team members

3
Provide information to families about transition education, services, support

networks and postschool options

4 Involve team members in establishing transition policy

5 Collaborate with transition-focused agencies

6 Schools and agencies share and combine resource

7 Develop interagency strategies to collect, share, and use student assessment data

8
Assure individual, family, and agency participation in transition planning and

implementation

9 Assist teachers to identify educational program planning team members

10
Provide transition-focused technical assistance and professional development in

collaboration with team members

As table Ⅲ .8 shown, Korean standards in competencies of transition education for children with

mental retardation contain 3 domains and 48 items. Standards for competencies consisted of foundations
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for transition, 10 items including knowledge 7, skills 3, instructional strategies for transition, 10 items

including knowledge 9, skills 11, collaboration for transition, 18 items including knowledge 8, skills 10.

A total consist is knowledge 24 items and skills 24 items respectively.

Ⅵ . Conclusion

First, the level of cognition of degree of importance on competencies for transition education is highly

recognized whereas that of performance is low.

In level of cognition of degree of importance on competencies for transition education, ‘learning

environments and social interactions’ was the most highly recognized variables, and ‘development and

characteristics of learners’, ‘instructional planning’, ‘assessment’, ‘instructional strategies’,

‘collaboration’, ‘professional and ethnical practice’, ‘foundation’, were recognized respectively. In the

level of cognition of degree of performance on competencies for transition education, among the variables,

teachers recognize “instructional planning” the most highly, and next, “development and characteristics

of learners”, “learning environment and social interactions”, “assessment”, “instructional strategies”,

“foundations”, “collaboration”, “professional and ethnical practices” were recognized respectively.

Second, Korean standards in competencies of transition education for children with mental retardation

contain 3 domains and 48 items. Standards for competencies consisted of foundations for transition, 10

items including knowledge 7, skills 3, instructional strategies for transition, 10 items including knowledge

9, skills 11, collaboration for transition, 18 items including knowledge 8, skills 10.  The total items are

48; 24 for knowledge and 24 for skills.
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