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Abstract

    The purpose of this study was to obtain experts’ opinions on parent involvement issues of

disabled students from the school administrators and regular classroom teachers. There were 39

experts consisted: (1) 8 researchers on parent involvement field; (2) 12 professors took on parent

involvement subjects in university; (3) 3 school administrators and 15 regular classroom teachers;

and (4) 1 parent with disabled child. Delphi technique was adapted to collect consensus opinions

from 39 experts. Data was analyzed with frequency, percentage, mean, Kolmogorov—Smirnov one

sample test, Mann—Whitney U test, and Kruskal—Wallis one-way analysis of variance by ranks.

    The findings of this study were as follows: (1) school administrators and teachers played the

policy declarer, information provider, question reactor, and parents’ consultant in the relationships

between families and schools; (2) teachers should have both of general family knowledge and

specific information on disabled students’ family background; (3) school administrators and

teachers need to know about parents' rights and interests, parent involvement regulation and proper

attitudes; (4) 'parent-teacher cooperation and family support ', 'introduction to special education' ,

and 'interpersonal relationships and communication' were the important courses related to involving

parents with disabled students effectively.
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1. Research background and purposes

There have been regulations of parent involvement in regular education field for years.

According to the regulations of Teacher Assessment Committee, for example, one of the

committee members should be a parent representative who takes part in decision-making of

school teachers’ hiring, firing and contract renewal. In addition, parents are permitted to

participate in school meetings and principal elections; in addition, parents are granted a right to

have education options and take part in school affairs (Sun, 2003). Based on amendment of

special education and associated regulations released in 1997, parents of students with

disabilities are granted with rights to join the meetings of assessment and placement of students

with disabilities, Individualized Education Programs and Individualized Family Support Service

Program. Moreover, these parents are granted with a right to join the membership of school

parents’ association and to make an appeal for assistance (Ministry of Education, 2002).
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Therefore, school administrative staff and regular classroom teachers should agree on parent

involvement of students with disabilities when holding events like parent education workshops

for parents of students with disabilities, releasing publications related to teachers and parents

concerns about special education, parent-teacher communication and offering counseling

service for parents. With doing so, the school succeeds in avoiding miscommunication and

distrust between schools and parents because of incorrect information derived from such events.

What should school administrative staff and regular classroom teachers know about parent

involvement issues of students with disabilities? Shartrand et al. (1994) surveyed parent

involvement of teacher qualifications and teacher education programs processed in 22 states in

the United States. It was found that 80% of parent involvement mentioned in teacher

qualification was about general parent involvement followed by general family knowledge

which was 50% and home-school communication was only 40%. Meanwhile, home-school

communication shared 84% of parent involvement mentioned in 58 teacher education programs

followed by parent involvement in learning activities which was 67% and parents and families

supporting schools was 64%. Williams and Chavkin (1984) investigated by employing literary

review and interviews of scholars and experts and found that pre-service and in-service teacher

preparation for parent involvement included knowledge, skills and attitudes. Furthermore, they

suggested that appropriate teacher education program should contain three frameworks of

parent involvement, personal framework, practical framework and conceptual framework.

Thorne (1993) interviewed 22 scholars and gathered their opinions about pre-service and

in-service teachers and school administrative staff’s consensus on parent involvement by

adopting the Delphi technique. Thorne suggested based on the research that parent involvement

should contain five major areas: agreeable idea of relationship between parents and school, the

influence of social changes on the relationship between parents and school, major principals of

parent involvement, strategies of improve parent involvement and scaffolding of parent

involvement outcomes. Likewise, Wu (2000) as well adopted the Delphi technique to gather the

opinions of 23 scholars about pre-service teachers’ consensus on parent involvement and

concluded that the five major elements of parent involvements were teachers’ roles in

relationship between family and school, what teachers’ know about the families, teachers’

knowledge of parent involvement, how a pre-service teacher is cultivated to build up agreeable

relationship between school and family and how parent involvement is conveyed to pre-service

teachers through teacher education programs.

Previous research mainly focused on the discussion of school administrative staff and

teachers’ consensus of parent involvement in regular education field rather than their consensus

of parent involvement of students with disabilities. Pre-service teachers are currently offered
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with curriculums of “Parent Education” covering general issues of teaching children in regular

classrooms and “Introduction to Special Education” conveying specific learning characteristics

of special children and methods of counseling. Parent involvement of students with disabilities is

hardly mentioned in previous research. Therefore, this research was divided into three parts: First

part was about that the scholars and experts’ general opinions about school administrative staff

and regular classroom teachers’ consensus on parent involvement of students with disabilities.

Second part was to analyze different opinions of scholars and experts with various academic

backgrounds about school administrative staff and regular classroom teachers’ consensus on

parent involvement of students with disabilities. And the last part was to present scholars and

experts’ consensus on school administrative staff and regular classroom teachers’ awareness of

parent involvement of students with disabilities.

2. Method and procedures

This research adopted the Delphi technique to probe school administrative staff and regular

classroom teachers’ consensus on parent involvement of students with disabilities. The following

will introduce the subjects, tools and data analysis of this research.

1. Subjects

There were four groups of subjects in this research. Table 1 presents basic information of

subjects while the following passage provides introductions of the four groups of these

subjects:

   1. The first group consisted of researchers of parent involvement in special education field.

Potential subjects were first elicited after reviewing their doctoral dissertations or master theses,

publications, academic journals and seminar reports. There were 8 out of 15 potential subjects

agreed to participate in this research after acquiring their consent who completed the three-scaled

questionnaires.

   2. The second group included specialists who work with teacher education programs that

convey parent involvement and content-based teaching in special education divisions of

universities. Staff in this research browsed on the internet about the lists of potential subjects of

this group and had inquiries about their consents to take part in this research. There were 12 out

of 15 specialists who were involved in this research with completing the three-scaled

questionnaires.

   3. The third group contained mainly school administrative staff and regular classroom

teachers who had practical experiences of parent involvement. The staff of this research was

provided the name lists of six administrative staff and 15 regular classroom teachers with the

assistance of departments of Education of four cities in TaoYuan county, Hsin Tsu city, Hsin Tsu

county, and Miao Li county. There were finally 3 school administrative staff and 15 regular
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classroom teachers who agreed to join this research and completed the three-scaled

questionnaires.

   4. The fourth group included parent representatives. Three parent representatives were

elected from parent organizations of children with disabilities and only one of them agreed to

take part in this research and completed the three-scaled questionnaire.

2. Research tools

The research tool used in this research was the three-scaled questionnaire of “School

Administrative Staff and Regular Classroom Teachers’ Consensus on Parent Involvement of

Students with Disabilities”. Readers can see the introductions of the three scales below.

(1) The first scale

The questionnaire was designed based on the literary review of domestic and overseas

research of school administrative staff and regular classroom teachers’ consensus on parent

involvement as well as that of parent involvement research of students with disabilities. The first

scale contained 82 questions related to parent-involvement issue and divided into four sections

which were school administrative staff and regular classroom teachers’ role in the school and the

families of students with disabilities, the essential knowledge of students with disabilities and

their families to regular classroom teachers, the essential knowledge of students with disabilities

and their families to school administrative staff and regular classroom teachers to carry out

parent involvement, and the instruction of parent involvement courses to pre-service and

in-service teachers.

Table 1 Basic information of research subjects

Numbers
of people

Percentage

Researchers who have related publications  8 21.0
Teachers who teach related curriculum 12 31.0
School administrative staff and regular

classroom teachers with practical experiences

18 46.0

Experts

Parent representatives 1    2.0
Gender Male

Female
10
29

25.6
74.4

Age Under 30
31-40
41-50
Over 51

3
17
13

6

7.7
43.6
33.3
15.4

Years of
service

Below 5 years
6-10 years
11-20 years
Over 21 years

3
16
12

8

7.7
41.0
30.8
20.5

Education
level

College and below
Bachelor
Master (include 40-credit courses )
Ph.D

1
14

4
20

2.6
35.9
10.3
51.3
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 (2) The second scale

The questions in the first scale that more than 75% of the subjects agreed with were selected

as part of the questions of the second scale; moreover, some other questions were added to form

the second scale of the questionnaire with in total 89 questions. Meanwhile, in the second scale,

the role of school administrative staff and regular classroom teachers in school and families of

students with disabilities was divided into two parts which were school administrative staff’s role

in school and families of students with disabilities and regular classroom teachers’ role in school

and families of students with disabilities. Therefore, there were in total five sections in the

second scale.

 (3) The third scale

The questions of the third scale were generally similar to those of the second scale. The only

difference was that the each of the four answers of a question was attached with its average and

its percentage among four; moreover, each participant would see his/her answer elected in the

second scale while completing the third scale to evaluate any possibility to adjust his/her answer

to each question.

3. Data analysis

The data was analyzed by several methods such as statistics, percentage, average value,

Kolmogorov-Smirnov one-sample test, Mann-Whitney U Test, Kruska-Wallis One-way ANOVA,

and Wilcoxon’s matched-Pair Test and Signed Ranks.

3. Conclusions and Discussions

1. Conclusions

There were three primary aspects of the conclusions.

(1) Scholars and experts’ general opinions about school administrative staff and regular

classroom teachers’ consensus on parent involvement of students with disabilities:

1. The school administrative staff should be regarded in school and the families of students

with disabilities as the important role of school policy advocators, information providers,

counselors of parents of students with disabilities and promoters of inclusion education.

Meanwhile, regular classroom teachers should be regarded in school and the families of

students with disabilities as those who discover the problems and deal with various opinions

from parents and become partners with parents in education field.

2. That regular classroom teachers should know about the families of students with

disabilities includes relationship and interaction between parents and children with

disabilities, parents’ anticipation and ideas to rear children with disabilities, life adaptation
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and behavior performance of students with disabilities in their families, human resources

within the families and special assistances that parents need from school.

3. That school administrative staff and regular classroom teachers should be capable of to

carry out parent involvement includes the having attitude of care and support that

accommodates students with disabilities, observing physical and psychological

development of students with disabilities and their behavior performance, knowing special

characteristics and needs of families of students with disabilities, knowing the right of

parents to participate in IEP processes and placement meetings, to acquire the best

education for their children and to be offered with assisting materials and rehabilitation

service from schools.

4. Curriculum such as “parent-teacher cooperation and family support”, “Introduction to

special education” and “interpersonal communication” is essential to develop school

administrative staff and regular classroom teachers’ awareness of parent involvement of

students with disabilities. There are also various ways to convey such curriculum:

workshops that held by specialists who can share their practical experiences in carrying out

parent involvement, videotapes that help administrative staff and regular classroom teachers

learn more specifically about parent involvement, reading of domestic and overseas

research reports about parent involvement and share personal feedback with each other and

participation in activities and workshops of organizations of parents of children with

disabilities.

(2) Different opinions of scholars and experts with various academic backgrounds about

school administrative staff and regular classroom teachers’ consensus on parent involvement

of students with disabilities:

The major aspects of opinions of scholars and experts mentioned previously were school

administrative staff and regular classroom teachers’ role in the school and the families of students

with disabilities, the essential knowledge of students with disabilities and their families to regular

classroom teachers, the essential knowledge of students with disabilities and their families to

school administrative staff and regular classroom teachers to carry out parent involvement and

the instruction of parent involvement courses to pre-service and in-service teachers. It was found

in this research that scholars and experts with different sexes, ages and years of service did not

have significantly different opinions about these aspects. However, scholars and experts with

different academic groups and diplomas have apparently different opinions about these aspects.

 (3) Analysis of the formation of consensus

It was found by comparing the outcome of the second and the third scales of the

questionnaires that 39 scholars and experts reached consensus only on the two issues of school

administrative staff’s role in the school and the families of students with disabilities and regular
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classroom teachers’ role in the school and the families of students with disabilities. The wider

range of consensus on school administrative staff and regular classroom teachers’ awareness of

parent involvement was explored by knowing the fact that the standard deviation of the third

scale was smaller than that in the second scale.

2. Suggestions

   Suggestions according to the result of this research are listed below:

(1) Educational Administration Divisions

1. Workshops and seminars of parent involvement should be provided to in-service

regular classroom teachers. Issues such as parent involvement of students with

disabilities, the role of regular classroom teachers and the carry out of parent

involvement of students with disabilities in regular classrooms should be specifically

addressed in these workshops and seminars.

2. Regular classroom teachers should gain more knowledge about special needs of

students with disabilities by learning specialists’ practical experiences in teaching when

joining speeches and activities held by organizations of parents of children with

disabilities.

3. Deliver brochures to parents of students with disabilities that introduce regulations,

privileges and welfares relate to them and their families as well as parent involvement in

school affairs and available resources.

(2) School

1. Regular classroom teachers who have taught students with disabilities should

specifically shared their experiences in teaching such students in workshops to help all

teachers understand more about parents of students with disabilities.

2. Better the mutual communication between teachers and parents of students with

disabilities and know more about what they need through parent-teacher

associations so that teachers can be able to help parents obtain available resources.
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