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The thought of teaching social skill of students in special
class of high vocational school

One. Foreword

The literatures regarding employment of physically and mentally handicapped ones

indicate that in terms of physically/mentally handicapped students, the social skills and

attitude toward work represent the key variables in employment (Chen Ching-chiang, 1997).

Schoolteachers share the consensus that to help students gain added momentum in

employment, students should receive added lessons and guidance about interpersonal

relationship (Hsu Hsiang-liang, Feng Hua, 1998).  In this regard, training of social skills

should be one of the key prerequisites for high vocational school student’s transition(Kohler,

1993).  Education for social skills should represent one of the key elements for

physically/mentally handicapped students for better orientation to the community life and

employment.  This is especially true in the senior high school level occupational education.

The present study is, therefore, intended to look into how students in the special education

class in the senior high level occupational schools think of the education of social skills.

The findings yielded through the present study will function as a handy reference to the

schoolteachers in step-by-step adjustment of the curricula of the social skills.

Two. Target objects of the study

The present study takes fifteen students in Year One of the Special Education Class,

Shihlin Senior High Level Occupational School of Commerce, including three students in

infantile autism, four medium level intellectually retarded students and eight minor level

intellectually retarded students.  All the fifteen students hold the handicapped handbooks

verifying their handicapped status.

Three. Method of study

I. Educational design on the social skills:

(I) Set the curricular objects and contents:

Chou Tai-chieh mentioned (1994) that the curricula of the senior high

occupational school level should be community oriented.  The social skills

should, therefore, live up to both students’ needs and the competence required to

live in the community in the future.  By means of home visits, the researcher

would interview both students and their parents to collect issues regarding key

needs of students before we come to the initial decisions of the curricular
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contents of the social skills.

The curricular contents of the social skills (Cf. Appendix I) contain a total

of eight teaching units, including formation of the group, attentive listening,

expression, hello greetings, taking the initiative to chat, speaking in laudatory

terms to others, expression of needs and in case of being denied….. primarily on

fundamental competence of communications, then the skills to solve conflicts as

the secondary.

(II) Procedures of education:

Hung Li-yu (2002), by integrating all literatures concerned, offered the

steps in teaching of social skills including arousing motivations, guiding and

teaching new skills, determining or instructing steps of the skills, demonstration

by teachers, situational demo, feedback, reinforcement or amendment. Each

and every step of teaching and method adopted in the present study are detailed

below:

1. Arousing motivation:

(1) Through illustrated story telling process, videotapes of students’
in-class activities or collection of students’ emotional or behavioral

events at school or at home, the Researcher will gain right subjects

for discussion to arouse students’ interests and will closely orient to

students’ routine life.

(2) The schoolteachers should stress that all such skills and capability

will become very useful in the future employment.  This will

further attract students’ attention.

2. New skills in teaching:

(1) Ascertaining the demo situation:  The demo situation shall be

closely linked up with students’ routine life and future workplaces.

The story situation slips shall be designed exactly based on what

actually take place at school or at home.  When the situations of the

events are totally transformed into the workplaces, students will get

deepened impression and motivation to learn.

(2) Steps to ascertain the ingredients of the skills:  Each skill will not

exceed five steps maximum.  This will assure easy memory by

students and convenient reminding by the schoolteacher.  The steps

should be described in a simple and easily understandable means,

written out on the cards and accompanied with illustrations.  This

will facilitate students to bear in mind in an easier means.

(3) Demo by teachers:  In the classroom, two teachers will do the demo

based on the specified steps.

(4) Drills on the situation:  The teachers and students will team up with
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each other in the demo or the students do the demo in turns in panels.

In principle, each and every student should be given a chance to do

demo on stage.

(5) Feedback:  Feedbacks should be done orally or through tokens.

Chances of feedback may be given by the teachers, peers or students

themselves.

(6) Corrected drills:  On students who are found in certain shortage in

certain skills or competence should be given chances to do demo

anew.

(III) Practices and generalization

The practices and generalization situations include home and other

classrooms. While the students are at home, the teachers may try to have

students’ parents aware of the social skills which are being taught in the current

week.  Through such efforts, the parents are hoped to take firm command of the

random situational drills and will elaborately create various situations to enable

students to get chances to put the social skills so learned into the hands-on

application.  Besides, more importantly, the parents should be told that sound

acquisition of the social skills critically depend upon sound and close

coordination by parents.

In other classes, the contents of what the students learn in the current weeks

are given to the respective schoolteachers who are requested to closely watch the

students and remind the students in due time based on the contents shown

through the cards.

(IV) Teaching hours and the teachers

The teaching of social skills can be provided through the two periods

weekly, of the Social Orientation, for one semester.  The Researcher teams up

with another special education teacher to co-teach the students.  The

Researcher is the principal teacher while the other teacher functions as the aid.

Both the Researcher and another special education teacher shall be the ones who

have satisfactorily completed the lessons of Social Orientation.

II. Measuring tools:

The measuring tools are designed by the Researcher, including the Self-evaluation

of learning records (Cf. Appendix II) which should be completed by students

themselves upon closure of a semester, and “Social Skill Education Evaluation Chart”
which the students should fill out.

III. Data processing

The present study is analyzed with the “Social Skill Education Evaluation Chart”
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with percentage.

Four. Fruits yielded through the study

Table I   Social Skill Education Evaluation Chart

Descriptions

Extremely

helpful

(%)

Much

helpful

(%)

Helpful

(%)

A bit

helpful

(%)

Totally

helpless

(%)

Method of reinforcement

1. Credits or deduction 0.27 0.07 0.47 0.13 0.07

2. Credits collected for

exchange of gift

0.53 0.07 0.13 0.13 0.13

Training curricula on the

social skills

Method of training

1. Hand out reminding cards 0.67 0.13 0.13 0.07 0

2. Review the old skills 0.4 0.33 0.13 0.07 0.07

3. Describe the steps and

application of skills

0.67 0.13. 0.13 0 0

4. Steps of demo by the

teachers

0.6 0.2 0.07 0 0.07

5. Drills by all in rotation 0.53 0.07 0.27 0.07 0.00

6. Feedback in response to

the drills by students

provided by the teachers or

others

0.40 0.33 0.13 0.07 0.00

7. Renewed drills by the

students based on the

results of feedback

0.47 0.20 0.00 0.07 0.20

8. Work sheet 0.53 0.07 0.13 0.13 0.13

9. The Millionaire Game to

be played during the

review process

0.47 0.20 0.13 0.13 0.07

Contents of training

1. Attentive listening 0.87 0.07 0.07 0.00 0.00

2. Expression 0.40 0.47 0.07 0.00 0.00

3. Hello call 0.47 0.27 0.07 0.20 0.00

4. Taking the initiative to chat 0.67 0.13 0.07 0.13 0.00
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5. Expression of demands 0.60 0.20 0.13 0.07 0.00

6. While denied for a need 0.40 0.33 0.20 0.00 0.07

7. Speaking in laudatory

terms to others

0.47 0.27 0.07 0.13 0.07

Table I indicates the results of evaluation on teaching of social skills.  What enumerated

below illustrates the methods to reinforce the social skills  and curricular analysis:

(I) Method of reinforcement:

Toward application of the credit points, 34% of the students responded by saying

much helpful, except one, only one (0.07) saying totally helpless.  Toward the method

of collecting credit points for exchange of gifts, 60% of the students responded by

saying much helpful, except two(0.13) saying totally helpless.  In summing up, the

students responded that the token system is significantly helpful toward the learning of

social skills.

(II) The training curricula of the social skills

1. Method of training

Toward the method to hand out reminding cards, 80% of the students

responded by saying much helpful.  Toward the method of reviewing old skills,

73% of the students responded by saying much helpful, except one, only one (0.07)

saying totally helpless.  Toward the steps of the teachers’ demo instructing skills,

80% of the students responded by saying much helpful.  Toward the drills in

rotation, 60% of the students responded by saying much helpful.  Toward the

feedback provided by the teachers and others to the students, 73% of the students

responded by saying much helpful.  Toward renewed drills based on the results of

feedback, 67% of the students responded by saying much helpful.  In terms of the

work sheets, 60% of the students responded by saying much helpful except

two(0.13) responding by saying totally helpless.  Toward the review by means of

“Millionaire”, 67% of the students responded by saying much helpful except one,

only one (0.07) saying totally helpless.

Aiming at the aforementioned analyses, in terms of the training of the social

skills, over 60% of the students responded by saying much helpful.  Among them,

in the reminding cards, steps of the illustrating skills and the use of the teachers’
demo, as high as 80% of the students responded by saying much helpful, except.

2. Contents of training

Up to 94% of the students responded by saying that “attentive listening”
would be highly helpful, with 87% of the students responded by saying

significantly helpful.   Up to 74% of the students responded by saying the lesson

of the “hello call” would be much helpful; 80% of the students believed that the
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lesson “to take the initiative to chat” would be helpful.  Up to 80% of the students

responded by saying that the lesson of “expressing demand” would be helpful.  Up

to 73% responded by saying that the lesson of “being denied a demand” would be

helpful.  Up to 74% of the students responded by saying that the lesson of “while

denied for a need” would be helpful.

Aiming at the aforementioned analyses, in terms of the contents of training of

the social skills, over 70% of the students responded by saying the lessons quite

helpful, with the “attentive listening” even as high as 94%.  The items of taking

the initiative to chat and expressing demand got over 80% of the students

responding with helpful.  All these figures indicate that the circular design largely

lives up to the students’ demand.

In the overall analysis above, in the mind of Year One special education students of the

Senior High School, the token system in reinforcement, the method and contents of the

training lesson of the social skills would be helpful to them.  Therefore, the teaching of the

social skills primarily on basic communications competence would be highly recommended

to the Year One special education students of the Senior High School.  It is, therefore,

proposed that the teachers could try to reinforce the students’ competence in basic

communications as the very ground before advanced competence training.

Five. Appendix

(I) Appendix I: Contents and steps of the teaching of social skills

Unit Descriptions of skills Steps of teaching

I. 一Formation of groups 1. Execution of collective pacts

2. Describe the contents of the EQ training

II. 二Attentive listening (listen to

you, listen to me)

1. Discontinue the jobs being done.

2. Look at the other party attentively.

3. Show attitude of being attentive.

4. I heard what the opposite side speaks.

III. Expression(I have something

to speak out)

1. Show attitude of being attentive in listening.

2. What I have heard.

3. Find out appropriate chance to speak out.

4. Express what I have in mind.

IV. 四Hello greetings! 1. Whom have I seen?

2. Is the opposite side available?

3. Hello greetings!

4. Continue the talks only after the other side responds.
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V. 五Taking the initiative to chat 1. Inquire into what the other side has in mind, and

his/her opinions.

2. Listen attentively to what the other side says.

3. Express what I have in mind.

4. Conclude the chat.

VI. 六Speaking in laudatory terms

to others (Great praise)

1. What laudatory terms can I speak to the other side?

2. How to praise him/her?

3. Find out appropriate chance to speak out.

VII. 八Express demand (Excuse

me..)

1. Think of the demand I want to express.

2. Look at the other side in full smiles.

3. Speak out what I need.

4. Wait to see the response from the other side.

5. Say thanks.

VIII. 九While denied for a demand 1. Ask the other side the reason why.

2. What should I do?

3. Choose a good method and do it.

(II) Appendix II: Records of self-learning

Record Chart of the Social skills Training Curricula

1. I am learning today in a mood which is like

(1)  (2)  (3)

2. I feel the contents of today’s lesson       .

(1) Full of fun  (2) Boring  (3)Not bad

3. Is the content of today’s lesson          .

(1) Extremely helpful to me (2)A bit helpful to me(3)Totally helpless.

4. I have learned today………..

5. I rate my performance today

with a score of given by myself..

6. A few words I wish to speak to myself:

7. Feedback by the teacher:
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