
 
To: JICA/ JLID                                                         Date: Tuesday, July 27, 2004 

From: Ms. Reham Al Mellawani 

Re: Action Plan  

 
 
1. Current Situation: 
 The School Psychology Department in Misr Language Schools has started 

as of the academic year of 2002-2003 to accommodate the needs of the growing 

body of students who suffer from either intellectual disabilities or learning 

disabilities.  It’s main philosophy lies in providing the best kind of services to 

these students in inclusive education.  Therefore, one of the department’s sole 

purposes is to ensure that each child with special needs receives the education, 

skills, and opportunities he/she needs in order to maximize his/her learning 

potential.  The department started with the heart of special education, and that is, 

the Individualized Education Program (IEP). The two parts that were 

implemented this year are: 1. The IEP meeting at which the parents, educators, 

specialists and administrators develop an appropriate educational program for 

the child with disabilities and 2. the IEP document itself, which is written record of 

the decisions reached at the meeting.  

 In order to effectively implement the IEP process, teachers had to refer 

children with disabilities or at-risk to the department. The department, then, 

sends an Evaluation Notification letter to the parents asking for the approval to 

start the evaluation process.  An intake interview with the teachers and parents 

would normally take place before the child is assessed. The child is then 

assessed in the areas of cognitive abilities, academic abilities, and behavior. 

Moreover, the school psychologist determines whether the child needs to be 

referred to a speech pathologist, physical therapist, occupational therapist, or 

audiologist for further assessment.  When the evaluation process is complete, an 

evaluation report is issued and the IEP meeting is scheduled. Prior written notice 
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of proposed IEP meetings are sent home that includes the following mandated by 

the Individuals with Disabilities Education Act (IDEA): 

1. The time, date, location, and purpose of the meeting  

2. The people who will attend 

3. A way for parents to select an optimal time or date 

4. The parents right to bring other people to the meeting 

5. An explanation of the parent’s procedural rights 

6. A description of and justification for the actions being proposed or 

refused 

7. A description of other options considered and reasons why they were 

rejected 

8. A description of each evaluation procedure, test, record, or report for 

the proposed or refused actions 

 During the IEP meeting, the evaluation results, or the student’s present 

level of performance are discussed along with the placement options.  Due to the 

fact that the school only supports inclusive education in its American Division/ 

Elementary Section, then special consideration is given to the Least Restrictive 

Environment (LRE). In other words, during the IEP meeting, the team must 

provide a statement in the IEP document indicating the most normal educational 

setting in which the student can be educated.  They must document the reasons 

why less restrictive options are inappropriate, justification for the selected 

placement, and possible harmful effects of the placement.  A student can only be 

removed from regular classes and placed in a special education class only when 

the student’s disability prevents an appropriate education in regular classes even 

with the supplementary aids and services.  Moreover, the school also considers 

the removal of the child with disability from regular classes when the child’s 

behavior is so disruptive that it significantly interferes with the education of other 

students and it prevents the needs of the disabled student from being met.  

Excluding the above-mentioned option, the IEP team considers other 

options that the school can provide which are: 1. the presence of support 

teachers in the classroom, 2. the frequency and duration of the use of the 
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resource room, and  3.  the frequency and duration of the one-to-one sessions.  

As a school that is trying to implement an inclusive education setting, part of our 

philosophy lies in decreasing the amount of pull-out sessions as much as 

possible Therefore, the school relies more on providing in-services and 

workshops to class teachers on inclusive education, various teaching methods, 

classroom management techniques, and curriculum modifications in order to 

empower teachers and enhance the students learning potential.  Annual goals 

and short-term goals are also discussed during the IEP meeting, along with the 

dates of evaluation and evaluation methods.   The annual goals help the student 

be involved in and progress in the general curriculum. The short-term objectives 

describe what the student will be able to do as a result of instruction.  

Furthermore, besides providing the service of support teachers, and 

resource room, the department also provides consultation services to support 

teachers and to class teachers about the student’s needs.  This kind of service is 

directed towards students with mild problems in which their pull-out sessions are 

few.  The school does not still have a self-contained special classroom in which 

students receive special instructions in a separate class and follow a special 

education curriculum. 

 

2. Needs:  
 A Self-Contained Special Classroom: 
  The provision of self-contained special classrooms in normal 

schools is a relatively new concept in Egypt. Only a few international schools 

were capable of establishing such a special class to accommodate the mounting 

need of parents to secure for their children with disabilities a better education, 

and hence, better future.  Many parents have come to realize that public and 

private schools that teach students according to the national curriculum will not 

suit the educational needs of their children, due to its inflexibility and relatively 

difficult content and high standards. Moreover, the special schools in Egypt only 

serve the mild intellectually disabled who come from low middle classes and poor 

families. The educational standards in these schools are considered to be 
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meagre compared to the special schools anywhere else in the world and do not 

meet the needs of these children.  Parents are also concerned with teaching their 

children a second language and providing the best learning methods used with 

children with disabilities, which, unfortunately, they cannot find in these schools. 

They feel that their children are entitled to be educated with normal children and 

that they should be integrated into the society, which special schools in Egypt 

cannot offer. Therefore, the emerging realization that international schools with 

its relatively flexible and integrated curricula should support these children who 

are still not ready to be mainstreamed in normal classrooms but should somehow 

be given the opportunity to learn in a relatively integrated environment has 

become evident. 

 The sole purpose of establishing a self-contained special classroom in 

Misr Language Schools is to prepare children with severe difficulties for inclusive 

education in the near future.  Misr Language Schools is one of the leading 

schools at providing inclusive education in Egypt, and it has become aware and 

proud of its relatively new achievements, but, lately has come to realize, after the 

evaluation process has been complete, that some students with moderate 

intellectual disabilities will not be capable of learning in a normal class and thus 

will not have their needs met.  Therefore, the only choice the school had was to, 

unfortunately, decline parents’ request to have their children registered in the 

school.  I have come to realize that this is extremely distressful for parents for 

their options are limited and that we as a school should think of an alternative 

solution to ease parents concerns.  This can only be accomplished by providing a 

self-contained classroom that offers environmental changes needed for severe 

problems and to offer the remediation of necessary skills needed for the child to 

be able to cope and learn in inclusive education. The formation of a self-

contained special classroom will serve in the near future our vision and 

philosophy-that is each child whatever his/her disability is, is entitled to live, enjoy, 

and learn side by side their non-disabled peers. It is for the school’ s benefit to 

serve such children by providing them with the preparatory stage of inclusion, the 

special class, and at the same time, comforting the growing body of parents who 
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want to enable their children with the privilege of learning from the most well-

established and effective educational system present. Moreover, the school’s 

profits will increase, and thus, will be able to provide the necessary services and 

facilities for its growing staff and body of students.   

 

B. Parent’s Support Group: 
 Ever since the school has implemented inclusive education and the IEP 

process, it has come to realize that parents hold key information and have a vital 

role in their child’s education.  It has apprehended the value of parental input and 

the unique contributions that parents can make.  Most parents in Egypt feel that 

they are victims and mistakenly think that they cannot completely trust authorities 

or professionals in the field to help them or their children.  They lack the 

empowerment necessary to facilitate the provisions of their children’s needs and 

ensure them a better future.  Without the parent’s support or involvement in the 

educational process of their children, it would impossible for us to elicit any 

information or support from the parents necessary for the progress of their 

children’s education, and hence, the betterment of every area in their children’s 

lives.  Therefore, the school should aim to develop relationships that are built on 

trust and mutual understanding, and enabling parents to play a more active role 

in their child’s education. 

 With encouraging the parents of children with disabilities to form a school 

based support group that influences; 1) the development of school management, 

policy, and practice, 2) share information and convey their concerns during the 

evaluation process 3) get involved in the early intervention process, and 4) play a 

part in the processes of planning and reviewing their child’s Individualized 

Educational Program, then the school can guarantee that the child with 

disability’s best interests are being  met.  Consequently, this will raise awareness 

in the local community on these children’s special needs, and hence, 

empowering the parents at helping their children and the community by large, 

enabling full inclusion to take place. 
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3. Short-term and Long-term Goals: 
 
 A Self-Contained Special Classroom: 

Long-term Goal #1:  To prepare and enable children with moderate 

intellectual disabilities for inclusive education. 
a. Short –term Goals: 

• To provide students with moderate intellectual 

disabilities with remediation in fine motor skills  
•  To provide students with moderate intellectual 

disabilities with remediation in gross motor skills  
•  To provide students with moderate intellectual 

disabilities with remediation in daily-life skills  
•  To provide students with moderate intellectual 

disabilities with remediation in oral 

communication skills  
•  To provide students with moderate intellectual 

disabilities with organization and management 

skills needed to cope in a normal classroom 

setting  
• To correct students’ behavior through functional 

behavior plans, social skills training and the 

implementation of the functional curriculum to 

enable them to interact with their non-disabled 

peers and adults in a constructive manner.  
•  To provide students with moderate intellectual 

disabilities, if needed, speech and language 

therapy 
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• To provide students with moderate intellectual 

disabilities, if needed, remediation in sensory-

perceptual skills  
• To provide students with moderate intellectual 

disabilities play skills needed for them to 

positively interact with their peers 
• To introduce the special education curriculum 

which is set according to American standards to 

prepare them for the mainstream curriculum 
• To enable students with moderate intellectual 

disabilities the opportunity to enjoy school 

activities such as P.E, Art, Music, extra-curricular 

activities with their non-disabled peers as the 

first preparatory step to full inclusion  

 
B. School Based Parents Support Group: 

Long-term Goal #1:  To empower parents to become active 

participants in the educational process of their children.  

a. Short-term Goals: 
• To support school staff in the development of 

their awareness of parents’ needs 

• To encourage school staff to respect parents’ 

views 

• To encourage the school administrators in 

developing parent friendly policies and practices 

• To encourage parental influence on the 

development of school management, policy, and 

practice 
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• To encourage parents influence on their 

children’s evaluation and IEP process 

• To provide counselling services to parents  

• To provide guidance to parents on how to deal 

with their children 

• To provide families with children with 

disabilities the latest scientific information on 

their children’s disorder  

• To educate parents with the latest teaching 

methods used in special needs education 

through in-services, workshops, and training. 

• To encourage parents to meet once a month 

on school premises to discuss freely and 

openly about their worries and concerns 

without the influence or the interference of 

school personnel or administrators 
• To enable parents to conduct workshops for 

other parents to raise awareness of the 

services available and when they can access it  
• To publicize the different kinds of disability 

children might face, their needs, and the 

services available through the local press, 

newsletters, their own formation of a website, 

booklets, leaflets, or posters  
• To provide training to other parents on how to 

deal with their children with disabilities  
 

 
 

 8 



4. METHODS, RESOURCES AVAILABLE 

Self-Contained Special Classroom 
   
I: Definition of a Self-Contained Special Classroom: 
 A self-contained special classroom is a classroom whereby students 

receive instructions for the majority of the day.  Language Arts, Science, Math, 

and Social Studies will be given to a group of students who suffer from moderate 

intellectual disabilities.  These students will be mainstreamed with their non-

disabled peers only in Art, Music, Drama, P.E, Computers, and during break and 

lunchtime.  

METHOD: 
1. Locate a classroom in the Elementary section 

2. Determine resources needed 

3. Interview prospective special education teachers 

4. Assess special education teachers’ motivation level 

5. Provide in service training for special education teachers on 

latest special education teaching methods 

6. Assess children to determine ability level 

7. Accept only children on grade 1-3 level 

 

II. Regulations regarding students who will be included in a 
special class: 
 1. The evaluation results will determine the student’s placement (special 

class or regular classroom 

 2. These students will engage with their non-disabled peers in extra-

curricular activities, Art, P.E, Computers, Music, Drama, lunch, and break time 

 3. Hearing or visually impaired children will not be accepted in this special 

class. 

 4. Special Education teachers will have to follow and implement the 

student’s IEP 
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  5. Only one class will open to include students from Grades 1-3 for the 

academic year of 2005-2006 

III. Period for setting up: 
 It will take a maximum of one year to set up the self-contained special 

classroom, and it will start as of the academic year of 2005-2006 

IV Target Group: 
 Students with moderate intellectual disabilities 

V. Lay-out of the Classroom: 
 The classroom should be partitioned into two to allow teachers to work 

with different groups of children determined by their ability level.  There should 

also be a common area in the classroom where all children can come together to 

receive common instructions, i.e circle time etc. 

VI. Number of students in the special classroom: 
 A maximum of 8 students will be allowed in this classroom to minimize 

behavioural disruption, to decrease danger, and to maximize success 

VII. Personnel: 
 1. Special Education Teachers 
  Two special education teachers are needed.  Students will be 

divided into two groups.  Each group will consist of four students with a special 

education teacher teaching an integrated curriculum that includes Language Arts, 

Math, Science, and Social Studies.  Moreover, the special education teacher will 

also teach students daily-life skills, oral communication skills, and apply social 

skills training. It is not possible to include only one special education teacher in 

the classroom, because the teacher will not be able to apply certain teaching 

methods with all different levels and kinds of abilities present, and she/he will not 

be able to maintain the classroom by applying effective classroom management 

techniques, and minimize behavioural disruptions.  Each group of disabilities 

specifies a certain teaching method, and teaching a few numbers of children with 

disabilities will minimize distractions and behavioural problems 
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A. Roles/ Responsibilities 

• Each teacher will be responsible for four 

children and will be taught Language Arts, 

Math, Science, and Social Studies 

• Each will teacher will also be responsible for 

teaching oral communication skills, play skills, 

and daily-life skills 

• Each teacher will apply social skills training to 

the children  

• Each teacher will apply effective classroom 

management techniques, and will be 

responsible for disciplining these children 

• Each teacher will effectively apply the 

functional behavioural plan for each child if the 

need is determine by the school psychologist 

• Each teacher will evaluate the academic skills 

of each child 

• Each teacher will write IEPs and progress 

reports 

• Each teacher will consult with regular subject 

teachers on the child’s educational needs 

when the child is mainstreamed during Art, P.E, 

Music, and Drama etc. 

• Each teacher will participate in the IEP meeting 

• Each teacher will effectively communicate with 

the parents of these children and supply 

correct and accurate information on the child’s 

status and needs 

• Each teacher will participate in the evaluation 

process.  
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2. Teacher’s Assistant:  
   A teacher’s assistant is needed for the safety of these children, to 

run errands while teachers are working, and to prepare materials needed for the 

teachers to do their work.  

   A. Roles/ Responsibilities: 

• Will assist special education teachers in lesson 

planning 

• Will assist children during class work 

• Will decorate the classroom to make it look 

colourful and cheerful for children 

• Will run errands for special education teachers 

• Will substitute when one of the special 

education teachers is absent 

• Will assist in applying social skills training and 

functional behavioural plans 

• Will escort and support children while they’re 

mainstreamed in activities 

• Will support subject teachers when children are 

mainstreamed during various activities 

• Will participate in the evaluation process, and 

in the IEP meeting 
 3. Related Services:  
  As soon as a child is assessed and evaluated, related services 

needed should be determined.  When parents of mainstreamed children where 

told to provide their son/daughter with these services in other agencies, the result 

was that none of these parents followed through.  This is due to many reasons, 

the most important are: 1) these services are usually very expensive, 2) these 

services are usually provided far away from these children’s homes, 3) and not 

enough time was available after school for children to take these sessions.  

Therefore it would be more beneficial to offer these services (such as an 

occupational therapist, physiotherapist, and speech pathologist) on a part-time 
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basis on school premises.  It should be noted, though, that the determination of 

the child’s eligibility for related services would be stated after the evaluation 

process has been complete. Moreover, parents will have to pay for these 

services and will have to sign an agreement policy stating that they agree to pay 

for these fees as soon as the evaluation process is complete.  

  A. Roles and Responsibilities of Physiotherapist/ Occupational 
therapist/ Speech pathologist:  

• Assessing the child after referral 

• Participating in the IEP meeting 

• Writing his/her part of annual goals and short-term 

objectives 

• Monitoring and evaluating the child on a regular basis 

• Communicating with the parents on child’s status, 

progress and needs 

• Meeting with special education teacher, school 

psychologist and other therapists on a bi-weekly basis 

to discuss the child’s progress needs 

VIII Facilities:  
 A. Special Class: 

 1 classroom 

 2 whiteboards 

 2 round tables 

 8 student chairs 

 2 teachers’ desk/ and 2 chairs 

 2 sets of shelves for teachers’ supplies 

 1 set of shelves for classroom library 

 2 sets of cubby-holes 

 hooks for students’ bags 

 2 cupboards for teachers 

 classroom rug 

 8 baskets for students’ supplies 
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 stationary 

 special education resources 

 educational toys 

 computer 

B. Related Services:  
 a room with wooden floor for physical exercises 

with partitions for one-to-one sessions/ and an 

office 
 8 desks and chairs 
 sign board 

 2 small white-boards 

 stationary 

 two sets of shelves 

  OT room 

 OT equipment 

 OT assessments 

 ST assessments 

XI. Funding:   
 A slight increase in school fees must be stipulated from all parents in order 

to pay the salaries of the three teachers (two special education teachers and one 

assistant teacher). This slight increase will also cover the materials, tools, and 

resources, of the special class and the speech, occupational, and physiotherapist. 

It will be a small sum of money, around 200 Egyptian pounds, that each parent, 

whether of a child with a disability or not, will have to pay during the payment of 

the school fees in the beginning of the year . Moreover, if it is determined that the 

child needs related services, then parents will have to pay by the hour to the 

therapist him/herself.  

X Any Other:  
 There is a great possibility that we will find opposition from the parents 

themselves, as they will want to see their children with disabilities in an inclusive 

classroom.  A meeting can be held to listen to parent’s concerns and try to 
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convince the parents, through scientific evidence and latest information on 

special educational needs, that the child will have to be placed in a special class 

as a preliminary stage before being admitted into a normal classroom.  Moreover, 

rather than making only the parents with children with disabilities pay an extra 

amount, the school will distribute the amount among all parents of Misr Language 

Schools. This will result in a negligible amount of money paid by each parent, 

which will support our philosophy of full-inclusion (the belief that children with 

disabilities is the responsibility of the whole responsibility). Fees will also be paid 

in reasonable instalments. 

 In addition, a workshop should be conducted to school administrators, and 

staff on the needs of children with disabilities to increase awareness and in the 

same time decrease the distress, and hence the opposition that we might face in 

implementing this program.  

 

Parents Support Group 
I. Definition of a Parent Support Group:  
 A parent support group is a group of parents that come together to share 

information, and convey their worries about their children’s future. They can invite 

consultants to come and give seminars, publicize and distribute information on 

disabilities and their needs, and promote change in school’s policies and 

management.   

METHOD: 
1. Sending letters home to parents on the describing the purpose and getting 

their voluntary consent 

2. Interviewing each parent to understand his or her motives 

3. Meeting with all parents to discuss the objective of the program and the 

content 

4. Assessing parents on their motivation level 

Preparing a room in the school for parents to meet 

5. School psychologist attending the first parent meeting for facilitation of the 

process. 

 15 



II Period for Setting Up:  
 The academic year of 2004-2005 will be the preparation period for the 

setting up of the parent support group 

 It will be implemented as of the year 2005-2006. 

III. Personnel:  
 Parents of children with disabilities admitted into Misr Language Schools 

 School Psychologist to facilitate the process 

 Consultants in the area of special education, psychology etc to give 

seminars to parents. 
IV. Facilities:  

A room in the school that has the following: 

 Couch 

 Chairs 

 A computer  

 A desk with one chair 

 A bulletin board 

V. Funding:  
 Funding for the publication of leaflets, booklets, pamphlets, newsletters, 

and website and paying the salaries of consultants can be done through charity 

purposes.  Tea parties, luncheons, and auctions where businessmen can be 

invited could be one of the simple means of funding for such an activity.  Some of 

the parents of our school have influential connections with businessmen and 

governmental officials; therefore, inviting such people to attend these charity 

activities and contribute small sum money will not constitute a problem. 
5. Monitoring:  

Self-Contained Special Classroom 
 Three months before the special class starts:  

1. Assessing the in the areas of cognitive, motor, sensory-

perceptual, behavior, and academic abilities of children 
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with disabilities using the WJ III R, and DW Complete Kit, 

and the SIB-R Long Form 

2. In service training for special education teachers for a 

total of 18 hours on the different kinds of disabilities, and 

special education teaching methods  

3. Interviewing Special Education teachers  

4. Assessing the special education teachers in the area of 

motivation 

5. Interviewing parents to identify their concerns, and their 

expectations 

6.  Devising the IEP annual goals and short-term objectives 

after determining the academic baseline of children with 

disabilities 

At the end of the each school quarter:  (4 school quarters, each 45 school 

days long) 

1. Special Education teacher assesses the child on the 

short-term objectives of the IEP using evaluation 

methods stated in the IEP.  The child has to meet the 

criteria stated in his short-term objectives 

2. An observational report will be submitted by the special 

education teacher that will describe the child’s 

behavioural status and progress 

3. A questionnaire will be filled by parents on whether the 

program has met their expectations or not, and whether 

they have seen any progress or not. 

4. All subject teachers will be required to submit progress 

reports on children with disabilities 

5. Therapists will be required to assess these children at 

the end of each quarter to determine whether they have 

met the criteria stated in the short-term objectives of the 

IEP or not 

 17 



E. Resetting of Goal:  
6. A meeting will be held with special education teachers, 

therapists, subject teachers, administrators, parents, 

and school psychologist to determine any changes 

needed in the program of the child, and the level of the 

progress 

7. A meeting will be held with the curriculum advisor, 

school psychologist, class teacher, and special 

education teachers to determine the curriculum 

standards needed for the child to complete in order to 

be mainstreamed in a normal classroom 

Every 3 months: 

1. Observation conducted by the school psychologist on the 

child in different school settings 

2.  Providing counselling services to special education 

teachers 

3. In service training for special education teachers for a 

total of 6 hours on special education teaching methods 

Every 6 months: 

In service training for class teachers on different kinds of 

disabilities and inclusive education teaching methods 
E. Resetting of Goal:  

1. Meeting with school administrators to discuss and 

evaluate the program and budget.  

On-going monitoring: 

1. A communication form will be sent home by special education 

teachers approved by school psychologist at the end of each 

school week describing the child’s progress, what he/she has 

learned, and areas of improvement.  
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2.  Parents are welcome to call and schedule a meeting with 

special education teachers and/or school psychologist to 

discuss areas of concern    
 

Parents’ Support Group 
 
3 months before the program starts: 

1. Interview with each parent who wants to become a member of 

the support group to determine areas of concern, and expected 

achievements 

2. Assessment conducted by school psychologist to determine 

motivation level 

3. A meeting will be held to discuss with parents on the long-term 

and short-term goals of such a program, and what they want to 

achieve from such a program  

 

Every 3 months after the start of the program: 

1. The distribution of questionnaires to parents to determine 

achievements and progress of the program 

2. Observation by school psychologist in the meeting held by 

parents to determine the course of the program  
E. Resetting of Goal:  

3. A meeting will be held with parents and will be facilitated by the 

school psychologist to determine if there are any changes 

needed, problems that parents might face, and their speculation 

on what the solutions might be    
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F. Evaluation:  
 
   Self-Contained Special Classroom: 

1. Pre-and post assessments given to the child with disabilities covering the 

area of cognitive, motor, sensory perceptual, behavior and academic 

abilities usually given in the beginning of the school year and at the end of 

the school year  

2. Pre-and post assessments conducted by therapists in the area of fine, and 

gross motor skills, language and speech given at the beginning and at the 

end of the school year. 
3. Special education teachers will be assessed at the beginning and at the 

end of the year in the area of motivation  
4. Classroom observation conducted by school psychologist one month 

before school ends to determine the effectiveness of the in-service training 
Parent’s Support Group: 

1. Assessment conducted by school psychologist before and after the 

program starts tackling the area of motivation. 

2. Questionnaires will be distributed to parents before and after the program 

starts to determine whether parents have achieved what they have 

expected, and to determine the areas of improvement.  
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